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* Alcoholism- The guides were written, subjected to two 

pi'lotings and carefully evaluated for content, grade 
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Because this is a values based curriculum attempting to 
effect attitude and behavioral changes in pupils regarding 
decisions important to yQuth, the Pattern af HeaT^hful 
Living s^taff does not- recommend the use of these guides 
without the requ i s i t€* ' teajch^r preparation. Affective ^ 
teaching skills and attitudes are im*perative if, the results 
the project obtaijied from piloting can be expected from 
Others who use the materiar. 

The staff recommends these materials not be used daily, ' 
bi|^ rather spaced to caver a semester of time- Materials 
are available for grades kindergarten through e\ght- 



The focusing goal of a values-based curriculum is the 
development ,1n children of a' positive self-image-' 
will set the pattern for utilization of decision making 
processes which are nec£ss-ary in a democratic society^ If 
this is' kept in mind and teachers are -properly trained, we 
will have taken one f*urther' step in humanizing education- 
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A^ti ona 1 e . . ^ . ' ' . . I ^/ 

Harris County Depa rtment of. Education conCeptua ^.i zed ''Patterns 
of Healthful Living" cu rr isdjl um design under the^Vfol lov^y^ 
premi ses : ^ \ ' . ^ - 

1. Belief in the s.upreme wonth and i nd j vi dua l><j^y of each/ 
' pupil. / 

* A' ' ' / 

-'2. Berlief that each person ^h^ould be aided by educatiorial 

y institutions i n ^ tta i n i ng ^h i.s p?)^ential as a ]huraan/be i ng . 

3. Relief. that each person should be^^iidjed by edxfca t lon^ 1 
institutions for effective partici\f)ation in a \denfv^c ra ti c 
soc i'e ty . • > ' \^ 



4. Beli^ef that each person can become|>'the person he wants 
to be and function more eff ecti vely^in a free society if 
he is helped to develop a per son^a V na ti ona 1 I va 1 ue system. 

5. Belief ^that or/e of the i nrportan t;{; f linc t i ons of a school, in 
a free society- is to help pupils* develop and clarify a 
personal be! i ef system. - - 

, i ^ 

6/ Belief in a value-based educ^ti on sprogram ajs the effectiv^ 
means of a-ssisting pupiVs inta bedoming a "rational 
thinking," "se 1 f -ac t.ua 1 i z i ng " * i nd i^v i dua 1 . 

t / 

Goals ^ \ - ^ 

The following broad goals were identified in order to 

f ac i 1 i ta te, lihe ul tima te a i.iu of the program as\outlined in 

the proposal to the Jexa^^ Commission on Alcohd^lism; 'Uhe 

ultimate'a.im will be^to^WA^^-r^' ongoing program which can 

-be offered to organi z^-tlons throughout th^ state, a program 

whoch produces individuals with the. ability to, make responsible 

juagme.nti on their lifestyle." . . ' 

The program attempted? the following: 

J. Assist pupils inthe development of a more ;pos i t ive 
self-coocept which helps individua^ls achieve a more 
rewarding, enriched* life*. 
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tAssist pup'ils in the development of rational thinkina 
processes oecessary to effective functioning I frle 

Assist in the d^elopmefrt and refinement of inter and 

Assist in helping the child understand the values of the 
tharsoci-^'tv^ participate effectively in 

' / 

K''^!!^-°P'"f"^' °^ ' personal and societal va-lue 
system, which involve^: 



A. , Unders.tandi ng how a valu-e system evolves. 

B. Appreciation of value systems operating in ,a multi- 
yethnic soci^ety . ; - . 

C/, .Expljriences in examination of values both personal 
and soci eta 1 . . 

^. Experiences i n-' resoluti on^j^f value conflict and 
value clarification both personal and societal. 
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RATIONALE 



The child will share many experiences with other children 
and tea.chers this year. It is hoped that these personaV 
experiences will foster in each a, growing understanding, 
respect, arid love for themselvfes and for each other. The 

jconc^pt^ of the child is most important if he is to be 
a happy persom who^Ts-able to love and accept love. If the 
•child feels good about himself, his succes\ as 'a person, who 
. is able to cope with the many situations of life, .is assured. " 

The lessons have been planned to develop within the ctiild 

a valuing process. Hopefully this process will help him 

V make deci-sions in the, many choices he is confronted with each 

'\.day^. . It is important for a child to express his though'ts in ~ 
■ i'- * ^ - ' 

various siti/i-tions and. to listen to others expressTheir 

, ideas; even when they are in conflict with his own. After 

hearing many ideas he wiM be better equipped to evaluate 

and devel op. hi s . oW-n set of val ues . . 

Developing values is not somethi ng' tha t will be^accompl fished 
t^n a. fifeek, a month or a y^ar. This is a lire long process 
which requires constant examination and utilization of 
intelligent thinking processes. No pers*^ can give another 
a set of values.; each must develop his owri.. The, teacher i s 
* in a unique role of being able to help students clarify their 

values. This durriculu/n .guid^ is only a beginning to help the 
child continue the procesS' of developing his pwn tet of viilues. 
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• . DIRECTIONS TO TEACHERS 

y ' . ■ 

The time devoted to a 1e$s*on should' not exceed twenty 
or twenty-five minutes unless you feel the students will 
. berie.fit by extending the time. If, at any time, you feel 
the attention of the group j's waning', -you should then 
summarize and terminatef the .lesson. Some 1ess9ns"^wni be 
more effective if spread over two or more days; this may 
vary, accord i ng to your class^ ^ 

Before beginning the lesson bfe sure you* have checked 
^materials needed- and have everything ready for use. Being 
well prepared is one factor toward a successful lesson. 

. The lessons begin with' the appreciation of self. A 
child^who learns to accept and appreciate himsel f will be 
jn a much bjetter position to accept and lov^ others and 
t.he.j<iLrJil around him. As the lessons prpreedv. he discovers 
emotions ^are normal for everyone and they are not something 
to suppressed, ashamed of, or afraid^ of . -These and many 
everyday exp^eriences are realtstic and the student is . 
encouraged to talk about them freely aad irtstructed in ways 

to deal with them effectively. 

» . * . ^« 

.* , . * • 

The teacher should act as a' guide during the discussion 

'P^jiod and sho^d avoid giving his opinion* 'The student 

should be encouraged to express his feeVingi without fear 

- . ... ... xvi.1 . 



of teacher disapproval. .There are no right or wrong answers. 
This type of cfiscussion should be enjoyed by tfie student 
beea^use anything he says is accepted. The questions were 
^caref-ully planned using teaching strategies that begin with 
the lowest level of thinking, recalling facts, 'and proceeding 
through making and explaining inferences, about feelings, to 
making generalizations about people and their feeling. 
While asking open ended questions in a discussion, the teacher 
can learp mqch abou^ the feelings, of each individual. This 
IS Invaluable inworking with the student. ^ 

J.be main objective^of the teacher through the u'se of 
this guide should be to assist the student in developing 
a good self-image, and to become a better deci-sion-maker. 
-after having e)iamined alternate behavior and consequences. 

Margaret Evans 
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LESSON 1 - "BEAUTY 'it] (This Vesson wiH take tsyo days to .develop 
^ ♦ compT'etel y . ) 

Purpos e : -.^^ 

To emphasize that thi)igs in the Universe are beautiful, 
but man is the mos t peau ti-f u 1 of all. > 

Conc epts : 

t r ' 

Bea uty 



Pre requ i sites : 
None 

Terminal Objecti 




pil will demon^trata his under's tarTdi ng of beauty by drawing 
-^icturs repre^entin^hj s concep.j;^ oV beaut^K^ 

Enabling Obje/tiv^ : 

1. Pupil Ki/] verbally expl^inr how each character in the 
s tory represented beauty . 

2. Nyerbal l)y. each pupil will decide which element in the' 
story /s the"^ most beautiful and support his choice 
wi th ^0 reasons > ' • ^ 

\ 

H a teri a 1 s : 

1. Puppets (See^appendix for patterns) ^ , .< 

2. ' Puppet stage and scenery (Optional) " * ^ ^. 

3. Paper, pencils, ci^ayons- " 

Prepare bulleti n ba^rd with caption "Bea-ttiif^J Things" 
'display pictures chilsdren drew. 

5. Record Every thi ng i s Bfeau ti f ul 

6. Tape #1 of Skippy and Ernie Dialogue 

7. Cassette recorder 



Icct rning Experiences 

,1..^ Introduce the two puppets Ernie and Skj^ppy. 



Play tfTe tape "Everything is Beautiful" using the ' 
•puppets. 



3. After the story 'conduct* the follow^! di 



scussnon 



a. What happened in the story? ^\ 

b. Why^did the boys think the rock w^s beautiful? 

c. Why did Skippy think the flower wa\ more beautiful' 
than the rock? 

d. Why did Skippy think the bird was more beautiful 
than the flower? 

e. Why did Skippy think the dog was. more beautiful than 
the bird? 

f. Why did Skippy say that people were more beautiful 
of all ? \^ 

Evaluatiorr : • \ 

Give each child a piece of paper and ask them to draw what 
they thought was the. most beautiful and color it. 

Ask them to think of at least two reasons they chose to 
drawr thi s pi cture . ."^ 



CHARACTERS 
^ SCENE: 



PROPS: 



OBJECTIVE; 

DIALOGUE!: 
SKIPPy 
ERNIE; 



SKIPPY 
ERNIE: 



SKXPPY.: 



ERNIE: 



ERJC • : 



0 

Two puppets Skippy and Ernie * 

Two boys (neighb/rs/friends) who have just met 
over the back fefice and are relaxing while they 
talk about what they think is beautiful. (In" 
order to bring aFout the hierachical ascendancy 
of values and .beauty, each boy takes a turn pointing 
'out to the other something in nature he sees as more 
beau-tiful than the other.) 

♦. ' 

Garden (small) with blooming flowers (one color 
or variety) 

Tr#e with bird on a branch . ' . 
Dog (puppet style) lying down under tree 
Several small arvd larg^ rocks of various shapes 
col ors * ■ \. 

Bal 1 for dog to chase 

The pupil will become aware and appreciate beauty 
of nature which sijrrounds him. \ 

Hi! My name is Skippy. What's your-name? 
My name is Ernie and I just moved into our^new 
house next doo.r to your hous^/ May I c6me over 
i n your yard? 

Sure. Let's have 4ome fun. C'mon over. 
I know a lot about rocks like tliese .in your ydr( . 
Look at thi's one. Isn't it pretty? vSee how itj 
sparkles in^the su^nshine? 

Yeah! I bet thafs what they use to'make jewelry. 
My mother said there are lots of r^cks in the,; 
niountai-nsides and deep in' the earth that can /be 
polished arrd cut in little pieces to make rihgs 
and other pretty things. 

r think rocks are verj< pretty^ don't..you7 i like 
to hunt for real smooth ones sometime, too, ''cause 

,18 . ■ • 



they're fun^to feel- My teacfier told us that 
a lot of rocks. in the water change frpnt rough 
to smooth because the water moves over them for 
a long time and wears them down* Oid-you know 
that? 

Yeah, our science lesson was about rocks one 
time, but, you know what?- I think the flowers 
In my mother's garden are prettier than rocks. 
Flowers can "do more thfings than rocks. 
Like what? - 

Well, they can grow; they make people happy because 
they* have such pretjvy colors, and sometimes they 
even sm^l.l good. Is your mother going to haVg a 
flower garden, in your backyard? 
Sure. She's going to let me help her plant seeds 
so..we*ll have a whole bunch of flowers, w/en the 
flowers 'bloom we'1.1 probably., take some to my 
grA.ndma. Daddy s^id flowers fiva1<e gra/idma happy 
becau.se they are so pretty. 
Say, Ernie, look at tha t bi rd- up., i-n my treel 
6ee,.he*5 beautiful'. Just look at his J)lue ' 
feathers :.. You know, I' 1 1 bet. i t * s fun to. fly 
around i n th^^s ky/^ajid look down at everything on 
earth. Birds can do ever so much jnore than rocks 
a^nd f lowers ca'n ' t they? 

UetV'S each' name' things, bi rds can do. -0.»K.? 1*11., 
be f'trst. Birds can fly* Bi,rds can buMd nests 



to live in and they can sing^ pretty songs- 
It's my turn now. Some birds* not' only fly, *. 
they can flo'at on top of the water, you^^know, 
like ducks. They can lay eggs to hatch into 
biby birds, too. I think birds are prettier 
than anything, don't you? • ^ 
Horn says when we plant her garden she wants the 
.birds around to help ea t' the ^tu^s tha t will try 
to eat the new. plants. .They 'sure >can help a 
farmer, too ,.v sometimes 



fSpeakIng to dag) hey^ Chip'. Are you going, to 
sleep forever? Good dog! Go. after the ball. * 
Now , br i ng i t to me . 

Golly, he's smart! Did it ta'ke long for Chip to 
lejarn to do that? 

Nope. He knows some more trici;s too. Dogs are 
smart. I^really love old Chip. He*'S like my 
friend when we play tbgether. Dad says- dogs arc 
almost like people sometimes ... they even lodlrat 
youTTTkA. they ' re ready-to talk. i 
Ye^h, but dygs ca^n't talk! And that'^ why people 
are better^and smarter than-^animal s I 
You're rightl People are the most beautiful of 
all.- And people are lots more* fun, too, like 
my friend Jerry. I really like him. Sometimes 
we go on our bikes to the park, across the street 
from. his house. We play on the' si ides, and swings 

20 . / ' 
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and run down by the pond where we can see our 

it * 

faces in the w^ter and laugh at how funney we 
look. 



ERNIE: 



MOTHER 
ERNIE; 



Youjcnow, I r&ally like ir.y f ri ends , too. They 
are so much fun to talk to and play ball with 



I really think they are great. They sly they 
like to play with me, too. . ^ 
Ernie, come home aow and help me move some boxes 
i n 'your room . 

O.K., Mo*i. I have to go now, Skippy. See you 
lateV. .Bye. ' 



_er|c 
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UNIT I ( . . - 

i^ESSON 2 - BEAUTY #2 ' ^ ' 

Purpose : 

Help students become aware of the blauty of tJie Universe 

Concept : * - - 

Appreciation, beauty, Universe 

Termi naf Objective : 

Pupil w'i|l .demonstrate an expanding understanding of the concept 
beauty by drawing a picture of something from nature which they 
have determined is beautiful/ 

Enabl Ing Objectives : / 

1. Each pupil will name antf expla in t)ne thing which represents 
beayty to him. k'^^^ml:* 

2., Pupil can tell why he thinks th.e "beautiful thing" chosen. 
by another child ^-is^ truly beautiful . 

Materials r 

1 . Puppets * 
^^2. Record -"Everything i s * Beau t i f u 1" 
*3. Paptfr, pencil .and crayons 



Learning Experience : . * 



Let the children talk ^about their drawings, on the bulletin 
board gi'ving reiison-s for their choice. 

Using the puppets conduct a discussion on all the beautiful 
things around us . \ * 

Ernie: Skippy. arenr't those beautiful, pict4ir^s the boys 
drew: ^ , • , ; - 

Chip:' Arf , ajTT. * , ' ' 
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— 7 Ski ppy : T^s , Ernie, even Chip is saying they ar^e nice and you 
C^^ . kniow there are a, lot of other beautiful things around 

• ^ ^ us,, like the air. We breathe the, air, sometimes the 

,air is crisp, or hot and if we ctid not have air we 
jcould notjjve. \ ^ 

Ernie: That is r ight^v Ski ppy , and another thing I like is 
' ' ^ the sk.y. Isn't it beautrful . boys and girls,, when 
the suh is shining and" littl-e white puffs of clouds 

o; ' '^-^ 22 



. are gl iding by? 

Skippy: Ernie, I bet these children can tell us some 

beautiful things they like. • (call name 

of child) what do you see arou.nd you when you are 
outside that you 1 ike? 

(Let puppets call on different children and discuss t.ho beauty 
of nature for about ten minutes. At ena of ' di scus c i on . ' end 
with the following) 

Skippy: Boys and girls, let's listen to Ray Staphens sinq 
"Everything is Beaut i fu 1 



Evaluation: 



Take pupils outside and discuss beautiful things in nature 
they see. .Let pupils draw and color picture of something 
they think is beautiful. 





UNIT I 

LESSON 3 - HELPFULNESS ' ' . , ' 

> 

Purp/s6 : r 
Give help when/and where It is needed 




Terminal Objective : ^ ^ 

jiffVwiil demonstrate his understanding af tjhe "Cjpncept "help" 

through role playing a helping situation w(ith one of his peers 

Enabling Objectives :- 



1. Pupil will participate in a dicsussion indicating how 

natural elements help each other. 
1. Pupils will be atU/to compare how tfre helping aspects 

^of nature also operates v<ith people. Each child will 

give an example of how he helped someone without being 

asked. 

Materials : , * ' 

Puppets ^ 

learning Experience : 

1. * Using the puppets tell the following story: ^ 



Once there was a very small, seed that was so sad. It 
was 'sad because it felt it was so little and, unimportant . 
The seed used to cry i.nd wi^h it were sonr^ething big, 
beautiful, and important. t The wind hear the seed cry so 
it blew the seed into a garden with rich- soil to help it 
grow. Then the rain let draps fall on the ground so the 
little seed would grow roots. Of course, the sun wanted 
to help, too, and knew the seed could jiot grow if. he did 
not shine on it, so he did. The sun and rain j^orked so 
hard for a long time to h^lp the little seed grow into 
a big beautiful flower. After a week the little seed sent 
up a'^sprout and it was so happy it was growing. Mr. Sun" 
d^nd Mr. Rain kept helping the little seed, and do you* know 



I 

what happened? On day a big beautiful flower started 
laughing and dancing ih the win/1 just because it was so 
happy. The big beautiful flower in th f garden l iia,nked 
the wind, the rain, and the sun for helping i t to^grow 

^nd be beautiful and happy . ^ Then -the flower thought 

I hope sdmeday I can help something become big and important; 
I am sucK a happy flower. 

After the story, use puppets to as^^^estions . 

a. What happened in the story? Be sure .to develop 
the following facts-: 

1) . Seed was sad because he was li-ttl$ and felt 

unimportant ' ;/ 

2) .. Wind, rain, and sun helped seed without beSng 

asked 

3) . How did the seed feel when it became a flower 

You said the seed'was sad. Why wa/the,seed sad? 

Who helped the seed? Why? 

^ do -you think the seed^c'ould have become a flower 
wi^iout this help? Why? 

e. How do you think the sun, rain, and wind knew the': 

seed needed help? ' " , , 

fi How do you think; they f^l t when the seed became a 
beautiful flower? Why do you think that? 

g.. Have you ever b^een like the wind, rain or)sun and. 
- given help when someone didn't. ask for it? Tell 
u s about i t . ^ 





Role play. Have the^inrppets ask the children if they 
would like to put on a play, let someone be, the seed, 
wind, rain, sun and act out the story.' 

/ ' 

Eyal u a t i 0 n : 

^ > - 

Pair the students. Ask them to thiVTof an 'irTstdnce at home 
or i/i, school where one v/ould 'need .help and the other would 
help withou-t being asked: Ex^ample: (home>) Mother .cleaning , 
kitchen; child takes ou^t trash withfiut being as ked* ,( rol e-pl ay ) . 
♦ (School) Paper on fjoor; child picks it up and throws it 
»way without being as.ked • Crol e-pl aj^) . 



\ 
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UNIT II 

LESSON 4 '- APPRECIATION OF SELF' 



Purpose : 

To enable student to appreciate himself and others ai un1;ju€'^ivid'uals 

Concepts : , " . -c, 

Sharing And appreciating self-identity 



. Terminal Objective ; 



V 



Pupil will demonstrate self-awareness by illustrating aspects of his 
unique personality. ' \. > 



Enabling Objectives : 

1. taCh pupil will partii.ipate in self-identification activities with 
his peers, . ^ ^ 

2. PupiV enlarges his concept of self-identification by listening to 
the differences as each'cKild describes himself. 



Materjals : 

1. A large name tag for each chjl^d^ 
n?. Pins 

3, fiotes to parents 'a^mg them to send picWes of. child. 



learning Experiences : 



1. Pin name ta^s on each child and have them sit in a circle. Teacher 
wears name tag also. ' -'q , . 

^ . V 

' / . • * . 

2. ; PUy "I Am" game. V Directions^ Going arpund the cir.ple. eacK one 

* :says his name, age, how' many brother's and sisters h^^has, what he 
likes to eat, favorite color,. what he^^likes to play, etfc. It may- 
help to. put key words on the board such as age, eat, color, etc. 
'If it takes too long for every child you should call on a few 
and stop when several students have been called on. . 

3. Teacher begins: ^ (Stand while talkihg) I am Miss , I am 30 years 

o]4'^ I have two sisters and one brother, I like pecan pie, my ^favorite 
cplor j*s orange and I like to play tennis. I love myself. 



4 



. Start with anyone who wants to begin. Do not force but encourage 
^ all to Identify themselves. • It is hoped that through this lesson X 
' the .student will begin to establish an identity of himself as a • 
p?rsoi> who is important and hopefully who. loves himself " ' 

. Send home notes to parents' asking them to sebd small pictures of 
each student to school. , 



Evaluation ; 

>tftd-4iotebook pap^r in fourths, cut ^twi staple to make booklet. 
Give each cWld one and ask them to make a '.'Me". book.-v,Tell them to 
dPdw-pictur.es_ about themselves, such as what I like to do at'1home\ 
school or what I like tcTeat, etc- 
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UNIT II ' J • ' . 



lESSON f; AND 6 - MHO AH I? (A continuous/ 1 esson) *(This lesson may 

take a week tV^ develop completely.) 

^ui^pose : ' ' ' ' 

Self-identity t)f child through art-form^' 

Concepts 

Expression of feeling about the rtiTcfent ''s^elf-ima^e 

Terminal Objective : 
• ^ 

Pupjl visually demonstrates his own physical uniqueness and self-concept 

'through drawing his features on butcher , paper. 

Enabling Objectives : • . • ^ 

Nope.. . , . 

Lesson 5 



Materials : . \ ■ - 

/' /-» - • - 

1. A/lar^e piece of Butcher paper for eac-h student with his name on it 

2. Pencil crayons. * . • - 

3. Large fuVT-length mirror ^ 

(This activity will take up a lot of floor. spaca. Perhaps you could us£ ' 
the cafeteria or school halls.) • - 4 ' • • 

Learning Experiences : , 

1. Assign each child a partner. Put one piece of butcher paper on 
floor and' have one child lie on his back on the' paper and. the other'- 
ch.i.ld tj:ace around him;- They then exchange and trace tlie other child'. 
(Teacher will g,ive assts'tance to children 'Who are -having trouble/) 

2. Enc6urage children to look at themselves in the mirror a nit- draw their 
faces and clothes on their own -paper bodies* Jaive assiS-tance whien 
needed.. , ■ 
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,3. Since this lesson will be carried over into Lesson 6,'hav"e the 
children clean up and put .paper figures away. During this time " 
they can share their excitement about their drawings 'with' each 
other. / • . 



LESSON 6 (Continued from Lesson 5) 



Materials : 

I. Butcher paper wit^ students outlirie on them 
. 2. Crayons • ■ 



Learning Experiences : 

* * 

1. Giye out pap^r figures of students and let them color their' "paper 
bodies". Encourage them to color their ha1r and clothes -as close 
to the color 0/ their own hair and clothes as possible./ 

2. Display .these .in the room. (Teachers may learn a great deal about 
a child's^ self-concept throughhi^ drawings and choice of colors. 
These drawings could be used for operi house. This activity will 

. ^ help the- student think about his self-imagej 

3. Remind students to bring in small pictures of themselves. 



Discussion : ' 

1. After looking at all pictures we -drew yester<ifay, what do you notice? 
(Try to bring out positive thlngsT^ot negative. Talk about size, 
coljor, etc.) 

2- Your said we look larger (smaller)., why do you think that? Are- you 
really larger, on paper^ How do you know?s ' ' - 



Evaluation : ' • • 

1. Let the children take turns standing by thetr picture anfl telling, 
something about the picture or^hfmself. 

' . x; ^ • ' " . ^ 

2. Each child will stahd* by another child's picture^hd tell the tMng 
he likes best about it and explain why. 

(If it takes too long fpr each Child to do' this, stop after several 
children ^have had a turfr..} ^ ' . * 



UNIT II 
/ atSS0N 7 . If I WERE 



Purpose : 
yourself 



Concepts : 

Importance of seTf in respect to, destre to' ^e something €lse. 

Terminal Objective : . ^ . 

Pupil WilT.be able to give one 'or two reasons why he would rather^ be 
himeself than soqieone else. ' ' 

Enabling Objective : , * ' 

1. ^pil participates In self-2:^ept development through listening 
and responding to Jf I Were 

2. Puj)il analyzes these Things about himself which he, sees as "good" 
to share with the other pupils. . • • ' 



Materials : 

Book: If I Were by Barbara Shook Hazen 

2. Sheet wTth pattern of flower 'See appendix for pattern) 

3. Pencils, crayons; paste 

4. Individual picture of children- 



.Learn i nq > Exper i enr. t;^ : ' ^ r ' 

1 . Read the story rf I Were " ' ' , 

2. Use the papfjets to conduct ,the following. discussion: 

Skippy: T)iat was such a good story and it "wa? fAUiny,, tob^. • 

Boys and girls, did youjike the pictures? I difd, too, - 
Have you eyer wished you were something else? * 

.Ernie:"^ Look Vt the picture of the lion. Cin -anyone tell me why 
* ' . the boy wanted to be like the lion? Look at the next 
picture'' of the lion. Why did he decide he did not want 
_ tp be ^- lion? ' . ' ^. 
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(Continue tbis with each anImaTuntil you g4t to the page where the 
boy wanted to be himself . When you 5e.t to this page contiinue with- 
these questions.) , 

Skippy: Look at this page. Can anyone ^t^ell me the rest 'of the" story? 

Ernie-: ,\p" said he wanted to be himself. Who would you rather be? 

Why? • . . 

Focus Question : . ' 

Boys and girls can you think of something 'about yourself that you are 
especially good at and that you are glad .about? Let me tell you something 
about me that I feel good about, then each of you can share with me. 

Evaluation : ' - » " 

Give each child a sheet with pattern of a flower on it and the pictures 
of tnenselves. Tell then to paste their picture in the center of the 
flower and in each petal draw pictures of things they have ever wanted 
to be. If some children do not draw pictures in the petals, let them 
color then. Display these around the room. Have children tell about 
their picture and why their picture is in the center, giving oqe or two 
reasons why he would rather be himself than anyone else. 



/ 
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UNIT. II 

LESSON 8', 9 and 10 - HOW AH I DIFFERENT? 

? . . . * 

Purpose : 

T6 help students become aware of individual differences- 
Concepts : 

Knowledge of individuality as emphasized through sense of sight 
hearing, etc. Differences are good. 

Terminal Objective : 

Following the activities of lessons-8-10, each pupil will be able to 
point out -at least tvo ways that .people, differ and analyze how he feels 
about this. Pupils will evaluate whether differences aVe' desirable or 
not.- . 

'■■^ • ' \ . - 

Enabling Objectives : 

1. Pupil will, discuss how children are physically different from eacti other' 

2. Pupil win analyze advantaaes of differences in each'other through the 
activity of tracing each others hands. 

Lesson B 



Materials : - ' 

Book, If I Were, arid marking pen 

Learning Experience : , 

1. fieview^the story about boy. If I Were : Bring out the fact that all 
the ammals were^different buT Tt"m)etter to^'be yourself, 

2. To show the child*ren how they are different, havfe them do the following 

Form a large circle on the floor. * Tell each child to put his hands 
flat on the floor in front^of him. Talk about the differences of 
each pair of hands by using the following questions? 
* l).-^What do you notice about our hands? 
2). What are some ways they are different? 
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b. HaVe the children look at the color of each others hair and 
talk about differences. Call attention to contrasts such as 
red, blond, brunette if you have any. Look at the eyes of 
students ^nd call attention to differences. 



Evaluation : 

Pair students and on one piece of paper have each of them trace orfe of 
his hands and outline it in black crayon. After putting "these up in 
the room let the students see if they can identify the 'hand prints. 



LESSON 9 ■ 



Materials : 

Long pieces of ;addi"ng' machine tape, ruler, marking pen 
Tape recorder and tape,' 



Learning Experiences : 

t 

•1. Adhere pieces of adding machine tape with each child's name on it on 
the wall around the room. Let each child stand with hi 5/ back against 
the paper. Put the ruler on h'is head and mark his height. Let the 
children color a wide band at marking. Talk about the differences. 
(This could be saved and^put up several times during the year to show 
the children how much they have grown that year.) 

a.- What did you notice about the markings? 
^ b. Why do' you think some people are* shorter and some taller? 

2. Use game "Who Am I" in which children identify each other by ' 
voice. ^ 

Game: "Who Am I" . ' 

r 

Have the children tape this game individually before you use 
it as a^group lesson. Let each child record: 

Who am I ' 
*f " Who can say^ 
Can you guess 
' * ' My name today? 

As you play the tape g^p after each child and see if the 
children pan ^uess who the person is. / ^ 



^ilaation ; ^ . ' ' 

Have the children discuss the following: 

1. What .does this game show you about people and their voices? 

2. (Bring out the fact that some voices are high, some low, some 
loud, some soft, etc.) . • ' . • 



Lesson 10 " ' . 

. « 

# 

Materials' : 

K- Puppets ♦ • 

a. Ink pad I * ' , 

3. Paper for wnger prints 

4. Magnifying glass . ^ 

Learning. Experience : 

Use puppets for object lesson fingerprints. ^ 

Dialogue: ^ . 

Skippy: Ernie, dtjd you watch JDick Tracy last night on TV? * 
•Ernie: No, Tdidn't. What hafiperied? " . 

• * 

Skippy: Well, .this guy robbed a bank and do you know how they 
caught him? 

Ernie: No, how? 

Skippy: They found his finger pr^fnts on the door. 

Ernie: How could they tell it wfs the bad guys and not soWeone 
•else? . ' - 

Skippy: Don't you khow everyone's fingerprint is different? 
Ernie: Who said it was? ^ . 

Skippy: My dad said so. Besides,,! can prove they are different. 
Come over here and let me get my inf^ad and a piece' of 
paper (get ink pad and paper). I ar going to put. my 
thumb on this paper.- Now you da yours. (Ernie.does his 
thumb.) Now let's do Chip'-s paw prirtt. His really Tooks 
different, doesn't it? (The -teacher can do her, thumb and 
one of the children.) See, they are different. 

34 < 



Ernie': 



You are right. Boy,- that i§ some way to catch a thief. 
I bet -the-boys and gir^s would .like to see if theirs • 
are different, would you/ O.K., if you can be'.very quiet 
I will call one at a time to come make a print' of y6ur- 



thumb. 



• > , _ 

Perhaps if this takes too long you could stop-after several children 
' mad& their thumbtfriots, and let the class examine^tfl's sampling 

' differences. (Use magnifying glassj<3 see prints ^14arer. Call 

one child at a time. .The teacher couldTnake.a bulletin -board display 
from this. When all are finished, end with a comnent fr6tn puppets 
about how different §11 the thumb prints are.) ' h 

Evaluation: • ' . 



Group' Discussion 



1. 
2. 
3. 
4. 

5'. 
6. 



What did' you notice about the thumb ps-ints? , 
Why do you think all our thumb prints are diifferen^? 
Why do you^ think" it, is good that fingerprints are/di ff er,en|? 
Let's talk about some oth^r differences. Do you/think it' i-" 
..wo^ld be a good-^idea if we all looked alike? Why? 
What would happen if everyone was the .same size? 
Why do you think it is good to be diffeent? 



■ / 



■ k 



nr. 
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UNIT I • 



LES-SON n - : LdOKS AND FEELINGS (This lessah^ iflay'take 2 or > 
, ' day .to develop completely,) • ^ \ 



Purpose : 
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You cannortell what ^eojple aref^ikis by th^ way they look. 
Concepts ; • 

What we are is more important than the way we look. 

Termi nal ' Qbjecti ve ; > ^ ' ^ • . 

* Pupilsj/ill collectively compile a'list of those things they 
con;?idjg,important in choosing a friend. (The teacher can . 
determi:^ if objective is accojnpl i shed by the number of 
physical traits listed as being important compared to the 
non-phy si cal . ) ^ , - ' 

^ ' ' >- » 

Enabl i ng Objecti ve : - ' ' 

^ * '* > ^ ' 

V ]r Pupils will participate by listening as The Ugly Duckl i ng 
■ ^ is read. • 

2. Pupils will participate in the discussion session by' 
verbally responding tQ questions. ' ^ . i ^ 

Materia Is.* * ' ^ ^ . . ' . ' 

The Ugly Duckl ing by Hans Christian-Andersen ' 
Use:' Scho'lastic book version of The Ugly DuckTing or if \ . " 
/filmstrlp of story is avail-able use this either i.nstead pf 
the book or in addition to itv 

Learning Experiences : " \ 

1. Read The Ugly Duckl i ng to the class. /v. 

2. Conduct the f o 1 1 ow i n g d i s cu s s i o n : 



A. How was the ugly duckling different from the other 
duckl ings? 

B. How was he treated by the other animals in the^.^-^ 
barnyard? Why? ^ • 

C. How, do you think this made him* feel? Why? 
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D. How did his mother feel aboii^-;hi.m?' Why did she 
feel different toward him than the other animals? 

E. What happend to hihj after he left the barnyard? 

F. ' What did. the ugly duckling become? 

/ G. y/as he 1]^^ now that he was a swan? Why do you ' 
think he , was liked now? . ■ ^ ^ 

' - H. -.Why do you think he was not liked when h.e was little? 

3. Thinking back over our lessons, what have we said abou-t 
people? Bring out 1 i kenesse^s and differences".' 

Jow?^^^*^ different; was the u^l y 'duck.l i ng different? 

.5. Are we. "ugly ducklings" because we Too<k different?./^'- 

■6. Does it really make a difference because you are^ s hort ^ ' ' 
and I am. tall; he ha« red hair and she has blj;jnd Hair,' 
etc? - . . ^ ' 

^ ' ' ' ' ' . 

7. Is there something else besides the way you look'tFiat 
makes you different from another? Can you tell us some 
of these' things? (The point should be brought oijt that 
.what we are is more- important than the way we look.,) 

Eval ua ti,an4 - ' ■ ' 

--fn'^groups of three or four, children will, decide on' three 
things they consider important in choosing a friend. Pupils 
then will come together, the var i ou s ■ 1 i s ts' will be' compared, 
and the teacher will record the decisions on th-e board or 
a lioster. ' , 



r ~ ■ 

♦LESSON 12, - MISUNDERS TANDING. ' , 

^ , \ 

• Purpiose ; * • 

To. bring ^out the importance/of talking about our feelings. 

Concept : - T ' 

Mi*sunderstanding 

Terminal Objiecti ve : 

. Following?Kl]Scussidn of The Hating Book , pupils will arrive 
at a consensus statement regarding feal'ings of hate. 

Enabling Objectives- : / 

1. Pupils will parti ci pate^ by listening as The Hating Book , 
is r6cid. / , 

2. Pupils will explore their own feelings of hate by answ'eri.ngi 
questions on The Hating Book . ^ > - , ^ 

3. ^ Pupils win expand and cl^irify His own experiences with . 

hate by relating or d.i scu^ss ing* a personal experience. 

* " Material s. : ^ \ ^ ^ * 

Jhe Ha ti ng Book by Charlotte Zolotow " ^ 

. .' 4eg>yni ng hixperi ence >: 

K Read the story, The . Hating Book to the fchi Idren . 
Z. Conduct the following discussion: ^ -^^^ ^ 

A. Whatsis the name ^f this book we ju5.t read? How 
do you su^pptse the book got this name? 

' ' <^ . , . 

B. What happg'nd in the story? Ask s-upport questions, 
-^i f needed . ^ , 

1. What are some things the g-i rl * s ^f ri end d id that 
made the girl think her friend hated her? 

2. - Wnat did her'^mbt^ier keep suggestiag, she do?' 

.-88 "■ ' •■ 



3. H6w do you know the friend didn't really h^te- 
her? . ' * ' 

4. How did the girls become ^friends again? 

C. How^do you think the girl^felt when her friend moved 
, . away from^ her on the "school bus? Why did she feel 
. .that way? When her friend didn 't choose^ her to help 
■ her on her team? Why did she feel that. way? • W^en " 
she went to her friend's house. •.>«,hy did she feel that 
way? ' , ' 

0.. Has something like this evtr happened to you or someone 
you know? What happened? 

E. How. did ybu feel? Why? • ■ - 

(Try to get as many chil^lren relating experiences and/ 
their feelings as you can.) 



Evaluation: 



Thirt^ing about the story and all the experiences different 
ones V>f us have had , . wha t can we say* about people and what 
thejf do about their feelings? 



(The children should come up with .the >dea that all people 
>ave feelings of hate at times -but the /mportant^ t^i ng is 
how to deal with the feelings.) ' ; 

Ilr'l::;^^ "-^W^ ^'''^ ' picture of an experience which they 
or Someone they tnew had tcf deal with feelings of hate 
Let \^ie^iVdren; tell what they. did about their feelings 

Note to Teacher' 

f^^li°grj?'!Ia?fe'°"'^"'"' .statement from pupils' regarding 



UNIT I 



LESSON 13 - ASKING PERMISS40N 



Purpose : . ^ ^ k 

H^lp students develop their ability ^o reason through a 
situation /fnvolving borrowing without permissi'on. 

Concepts : ; .. I 

Is it right to borrow without asking permission? 

TermirUl. Objecti ve f - ^ 

' Through role-play chi 1 dren 'wi 11 ,experi ence feelings and 

decisions involved in a conflict situation and analyze 
^ the conclusions according tb their oyn beliefs.' (This 
^provides the teacher an opportuni ty'^o analyze moral 
development of <phildren.) 

Enabling Objective : . ► 

1. Pupils will experience, vicariously, a situation of 
borrowing without permission by viewing the filmstrip. 

2. Pupils will . be able to explar^e their own attitudes regarding 
Biqrrowing without permi ss i&n, through the questioning, session", 

3. ^ Pu'pils will analyze conclusions of ral e-pl ay' experiences 
in terms of their own beliefs.* 



Mater i al s : . . . ^ 

1. -^ Filmstrip and cassette "But It Isn't Yours"^Part I by 

Guidance Associates. \ 

2. Filmstrip projector 

3. Discussion Guide ^ 



Xearni ng Experience : * , ^ ^ 

1. Show the filmstrip ^ . - 

2. Conduct the followi^ng discussion: (Teachers should read 
the Qiscussion guide before conducting the discussion.) 

A. Wbat happened in the story? 

■ • • . 1-25 " "40. , ' . 
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kfhat happened when Jason'was taking the sled to his' 
cousin's- h-ouse to hide it? • 

Why did liis friend. Lionel tell him he 'should not be' 
1 n tn e race ? ^ . 

IVl il ^^^^ ^^'en the sled got broken?' 

Why do you think he. felt that way? 

M^.!?^ '° sled? How do you think 

How will Jason'sbrother feel ff he ^&^s a broken 
sled for his birthday? How would youfeel? 

^^^^^ ^^5°"'^ f'-iend if 

think that? "^^^ without asking? Why do^ you 



H; . Suppose Jason takes the wood. Is Jason stealing 
the' wood or borrowing it? What Is the 'difference? 
Does It mak6 any difference ff Jason plans to 
. the wood,- or that he takes it in front of two 
children? 



replace 
other 



W^at do yJou think Jason should do? 'Why do 
that? Who has a different idea' about what 
should do? Why do y.ott think that? 

Havy^ you 
property 



you think 
Jason 



ever felt you just(1Iad to-i/se someoir'e else'.s 
* 1, Mu^"^ ask/permission? How did you 

feel? Why do you think you/felt that way' (let 
several of the children relate their experiences, but 
always ask the last two questions.) i f 



Evaluation : 



1 . Rol e-pl ayiing 



\ 



A. Two friends are playl^ng catch. 0«e throws the ball 
a^'Little high and the\other misses the catch. The 
- ball breaks a window. Now-, one child plays the 
thrower, one plays tJve child who missed the'catch, 
another plays the owrfer of the house where the window 
was broken . y 

You find fiv/ dol.lari on the play,ground. . When you 
tell the teacher you .found it, two children say that 
they losf it.< One -child p-lays the finder., two others 
play the children who say th-ey.lost five dollars, and 
a third plays 'the teacher. 



They might n-rf^le-pUy what happens aftef the f'ilmstrip 
ends, • : . 

The role-pUy should lead to a definite conclusions 
(Teacher may have to'set a time Timit.)' Al.low pupils 
to discu'ss the conclusions after role-p*lay has ended. 



LESSON .14 - RESPONSIBILITY j' ^ ■ ' • [ . 

Purpose : * . * - ^ 

The way we- behave tells people what we are like. ' 

Concept : , ; . " 

ResDons i bi 1 i ty ^ ■ . 

0 

Termi nal Objective: 

— . • ' * 

^' ^^^^^ "^^^ ^ poster or collade " 
witJi the other children, pictures 11 lus trati ng childrerv' 
engaged in a responsible act. 

- 2.. . Pupil will explain respbos ibi 1 i ty as -he viewed it in his 
•'.picture. 



Enabl ing Objecti ve : 
Pupil will view 

through participating^ i n . quss.ti oning^s^ision 



explore .his own .feelings 



2. Pupil will develop his own attitude toward responsibility 
by explaining why the picture he has brought illju^trates 



this concept. 
^ Ma ter iai s : 

'Study Prrnt code Ho. 220004, BFA Educational Media Value 
Serves: (See note Study Print Suggestion #1) 
My Clasrs: title:' Teacher ' s'.Away : 

« Learninq ^Experience : 

1.?, .Place the picture so the* students can see* it. \. ' 

-2.- ,Conduc?-t*the following discussion: 

; A. What is hap.pening in thi s- picture? Bring out-'the ' 
t ^ ^•f oTl.owi ng facts: , - /• 
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-1) Teacher ou-t of the room 

, 2) Some children talking, p]*ying ball, out 'of 

' J.^si'" desks, throwing paper airplanes. 

3) Some children in desks being quiet. 

B. Why do you thin-k. the children are acting this way? 

C. ^ If all children were- quiet and 'in their desks while 

the teacher was in, the room, how do you think .this 
got started? 

D. Has something like thi^.ever happened in this 'class? 
How did you feel about it? Why did you' feel that 
way? 

E. What do you think "being responsible" means? 
Eyaluation r 

1. Pupils wiM find 'pictures that illustrate someone .being 
responsible and. explain why he b$^eves it is so. 

2. , Observe the child over a period of time making note of 

times particulai; Chi Idren were^ respo'nsi bj e . 

3. Pupils will .be able to suggest poss ibl e means of- dealing 
with the sityation depicted in th-e study print. Support 
should be given for all s.uggestions offered. 



it 
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UNIT I ' . ' 

LESSON 15 - BORROWING 

Purpose : • - . 

To stress the importance of asking before taking: 

Concepts : 
Stealing 

Terminal Objective : . '. 

Pupils will agree on one or $wo statements whcich they believe 
should gu;ide their actions borrowing without permission. 

Enabling Objectives; "* . . 

.1. ^ Pupil will analyze study print silently for five minutes 
to organize his feelings about it. 

2. Pupil will verbally explore their attitudes through the 
questioning session. ' . 

Matertal s : 

Picture: BFA St,udy Print, code No. 221007, BFA entitled 

' Borrowing Without Asking ." (See Study Print note Suggestion #2) 

Learning Experience : • 

1. Place the picture so the S'tudents can s^ee it, . « 

2. Conduct Jhe foil owing discussion: 

A. What is the little girldbfng in the picture? 

B. Why do you think she is doing this?^ 

C. Do yqu. think this is a good thihg to' do? Wfvy? 
Why not? 

0. What do you think she' should -|iave done? 

E. What. do you think happened right after this picture 
was, ta'ken? 
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F. How would you feel about sitting next to someone- 
like this? Why? 

G. What do you think is a good thing to do if you need o 
^something your friend has and he is 'not there?- Why 

is that a good thing to do? 

H. What could you do' if you saw someone take something 
that, was not theirs? Enumerate a.l ternati'ves ,' 'as ki ng 
each time: How would the person react if you did 
that? 

Teacher: Try to allow for participation by all pupils if 
possible. 



( 3. ^Role-play; Pick a student to act out the following 

situations with another student watching. (It may not 
be necessary to rol e-pl ay al 1 the situations .\use as 
many as are necessary.) 




A. Taking someth-i ng:. f roin someone's desk. 

B. Taking a cookfl^Srom another chi 1 d ' s "^ach , 

C. Taking a pencil from the teacher's desk. 
Q. Taking money from another child's purse. ^ 

Ask the following questions after each role-playing: 

A. Could this rea/lly happen? Ask each how he felt. 
Why? - ■ ' • 

V ^ What is the best thing -to do when you want to use 

Y other people's things? Why? ■ 



Evaluation: 



-,'Pupils will devise one or two pol icy- statements regarding 
taking things without. asking. - A11(W children in buzz grcups 
to disctJs-s guiding policy for borrowing without permission. 
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UNIT I 

lesson' 16 - TRUTHFiii NFq<; ^ • • < 

^ Purpose : 

\ 

Concepts : 

Truthfulness ! . . - . • . 

Terminal Objective : 

Pupils will arrive at their own conclusion regarding the 
• outcome of the filmstrip "The Trouble With Truth," by writing 
a statement or drawing a picture. 

Enabl inq Objectives : 

1- Pupils will enlarge their concept 6f "truth" by viewing 
"The Trouble With Truth". > ' . 

2. Pupils will analyze their feelings regarding th% filmstrip 
by participating in the questioning sess.ipn, 

MateVi a 1 s : " " * * • 

^ — " ' ' - 

1. Filmstrip and cassette "The Trouble With Tryth", Part I" 
by Guidance Associates. 



2. Filmstrip projector, cassette player, discussion gutde 

3- Paper » pencil, cra'yotis 

* * » . • 

Learning Experience: 

1. . Sho.w the filmstrt^ ' . ' • . 

2. Conduct the following discussion: (Teacher sho^uld read 
the di scubsion guide before conducting the lesson.) 

A. What happened in the story? (Be sure you get the. 
fol 1 owincg stated) : ' . * 
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1) Arrafigement had been made to take the c'hildren 
for a boat ride. 
' 2) Captain Conner*s ri/les^ about tHi boat. 

3) What happens if the rule is broken? 

4) Some children played on the-boat. 

. 5) What the children saisd who 'did not get on the boat. 

B. What 'do you think Patrick will do? Why do you thin'k , 
\ - he will do that? (Teacher should accept all answers 

without judgment.) 

C. How do y^u think the children who did not get on the 
boat felt about the children who did get on the boat? 
Why? Should tlie children be treated the same? Why? 

D. ^ How do you think Patri ck-vf el t about being in charge 

of the boat while Dave and Captain Can^r were gone? 
Why tlo you 'think he felt that way? 

E. ' Was the captain\s rule fair to the children who did , 

not go., on the boat? Why? 

t F,. If Patrick, tells, will he.be t-elling the truth or 
tattling? What is the difference? < * 

G. ^- How do you. think- Patrick will feel if he- lies? 

H. If Captian Conner asks Patrick if anyone got on the 
boat, what, should he tell him? Why do yi)u think that? 

4. I. Have yau ever known anyone who had this happen -when it 

was hard to know whether or not to tell the truth? 
And did they decide? Why? How do you think they felt? 

(Strive for full student participation. Let several. 
chiVdren' relate thei'r experiences) • 




3. RoleVplaying 



A. Your Mother tells you to say you are under six years 
old so that you can ride on^the j»us free^. One child 
plays the ntothef^, one the' child; and one the bus driver. 

B. '* You want to ^go to the movies, but you have only enough 
^ .for a child's tick;et and yo.u.,are over twelve. Have 

/ • one chi'ld play the ticket-taker, one play the thirteen 

year bid, and others play friends wJjo are goin^ to the 
movie^s too. ^ 

* • • • # • 

Evalujit^on • . . . 

Children/wilT draw pictures or write one or two sentences' reflecting 
their b^eliefs on what the concTasian of the 'f i Imstrip should be. 
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UNIT I • • • 

LESSON 17 - HONESTY 

/ , • ' 

• »- 

Purpose .; • ^ ' ^ . ■ • • 

To stress the importance of truthfulness 

) Concept : 

. Honesty- telling truth 

' Terminal Objective : ' ... 

Given the story of Snorty, papilsw fn small groups, will 
arrive at 'a statement wh-ich sums up their feeltngs about, 
honesty. - ■ 

Enabling Objective : ^ " . ' - 

1. Pupils will participate iii expanding their cdncept of 
honesty, by listening to the story of Snorty the toad. 

2. Pupils in groups of three or.fdur will make a decision ab^out 
honesty by writing an ending to the" story of Snorty. 

-3. Pupils will explore further feeltngs about honesty by 
participating in qt^estioning and analysis of the Snorty 
episode. '■. <■ l • 

Material s : 

Puppets, char-t paper, magic marker 
Learning Experience : . ' 
Use puppets to tell the'fol lowing story: 

Ernie: SJ<ippy, would you like to hear a story this morning? ' - 
Skippy:.Yes, what is the story about? 

Ernie: It's about Snorty, the' toad. Boys. and girls, do you 
' want to hear about Snorty? 

Chip: Arf, arf. ' - ' 

Ernie: O.K. .Chip, we are gping to tell( the story. Would someone 
like to- hold Chip while I read 2 



Once upon a time Snorty, the toad, liyed by Slippy 

Lake. SnoVty had l.ots of friends; Busy Beaver, Greeni 

the Lizard, Brownie the Squirrel, Pokey the turtle. 

Snorty liked to jump around and fool people. One 

day as he was jumping from lily pad to lily pad in 

the lake, old Pokey TurtVe raised hishead and said 

good morning^^>cr~37iorty. Snorty, trying to think of 

what he could do to fool Pokey yelled, "Hi, Pokey, 

would you like to run a race?" Pokey said, "Well, 

where will we raqe^to?" "Let's race across the 

big lake to hollow tree. I will jurpp Tily pads and 

you can swim. Sinc.e you arg so slow you can. start a 

day befe^re me.*** "That sounds fair enaugti, biit 'how- 

/will I know you won't start early?" "Ldt's get 

Greenie, the lizard to watcheach of'us start, O.K.?" 

So Greenie, the lizard listened to their plahs and 

and* said he would see they started a day apart. 

» 

Pokey started off and the next day Snorty started 
jumping- lily, pads but he began to fear he would, not- 
V win; then all of a sudden hfe. saw Brownie the squirrel 
.and Busy Beaver playing by -the lake. Snofty asked 
Brownie if^he would give him 'a ride across ' the lake 
because his mother was* ver^y sick and' he ^ad to get to 
her in a' hurry. Brownie said he would be glad to help 
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Snorty out so Snorty jumped on his, back and away • ~ 
they went like lightning. Snorty was so. happy to 

' get across the lake, in such a- hur^y.^ .When he got 
to Hollow Tree he thanked Brownie so much and Brownie 
ran off to find Beaver. After a' long time Pokey's 
head came out of the water and^ he saw Snorty sitting 
by Hollow Tree.' Snorty was so happy * because he had 
beaten Pokey and poor Pokey had to rest because he/ 

, was so tired. He asked Shorty how he got there so 
fast. "I just jumped ,." > , - 

P.Uxe the pupils, in groups of threj or four arid let each 
group decide how tlie story ends, f 

Write the ending on a chart for each group, then allow 
each to tell his ending. 



Reread the whole story with one' of the endings the children 
wrote that shows Snorty not telling the truth. 

Ask the following questions: 

A. What happend in the story? 

B. What happened that was dishonest?^ 
Q. Why do you think^f^prty did that? 

0; How do^you think Snorty felt when he won? Why? 

E. Hav.e t"here ever been times when- you knew someone . who 
didn't tell the truth because he wanted .to win? 
(If there is no response, ask: "Have you, ever seen 
something like this happen to. someone you saw on T.V. ' 
or read about in a book?'") • . ... 

f^. How did you feel? Why did you feel that way? 

6. What else could you have done? How would this have 
made you feel ? ' 
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H. filhat do you. think usaally is the best thing to do 
when you are ffi a situation where you could or could 
not tell the tfuth? Why-do you, think that? - - 



Eva! uatlont 

Pupils* in groups will create a short dialogue for Ski ppy .and 
Ernie which refelcts the group's feelings about honesty. The 
teacher will Teac( -these dialogues or hai/e cfiiTdren rea.d them, 
through the puppets, Ernie and Skippy., (If the reading 
level is insufficient, or the teacher prefers, this evaluation 
may be accomplished in a totally verbri way.) 
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LESSON 18 ' FAIRNESS - \ " '• 

Purpose : ' ^ 

s?JSat?on'5!Si?'''^°LS^''-'' ^^'^'^^ *° reason through a *' 
situation dealing w.ith fairness. 

Concepts : 
Fairness / 

Terminal Objective : , ' ■ 

.Pupil will desmonstrate his understanding of fairness by 
selecting and supporting a solution for sharirvg a bicycle. 

Enabling Objective : • ' < ' 

1. Pupils will participate by viewing and listening to the 
filmstrip and. cassef^ on. fairness^ 

2. Pupils will expand their kiiowUdge of fairness by 
participating in the questioning period. 

3. Pupils will analyze alternatives involved in fair plav 
by agreeing or disagreeing with a role-play situation 
involving buying a movie ticket. 

Material s : ' . ^ ' 

1. Filmstrip and cassette "That's No Fair'* Part-I ' bv 

Gciidance Associates ^ 

< 

2. Filmstrip projector, cassette recorder ' * 

3. Discus Ssi an Gu i de . . 

Learning Experience : 

1. >Show the filmstrip.^ ' - 

, 2. Conduct the following discussion: (Teachers shouU read 
the discussion guide before conducting the lesson.) 

. A. . What happened in the story? - 



B. What happened whenEddie, Andy and. the bear got to 
the Wizard's birthday present lin^V_ 

C. How do you think the'.dfer felt when he savy Eddie in' 
his place-In line? Why do ^ou think he would feel 
that w.ay? Could he have done anything to save his 
place? 

D. How do you think Eddie felfwhen he found out he 

had taken the- deer's place? Why do you think he felt 
that wayj V 

c ■ ' . 

E. How ''did some of the ot'hers feel about Eddie staying 
in that place? 

F. What do you think Eddie should do - let the deer back 
in line or stay there himself and get the present? 
Why do you think that? 

■G.- Who has a different idea?' Why do you think that? 

4 

H. , Has - anythi ng like this ever happened to someone you 
know? How did they feel? Why do you think they 
felt that way? ' ' 

(Let" several children relate their o,wn experiences. 
Always ask the las't two questions referring to their 
experi ence . ) ^ 



Eval uat i 01^ ' 

Two friends .chip in to buy a chance on a raffle prize. Their 
ticket wins a bicycle. Have two children role-play working 
out a solution for sharing it. Each pupil wi 1 T then deci de 
if he agrees or disagrees with the solution and support his 
posit ion^' , ^> 

Alternate Suggestion for Evaluation : 

✓ • * « 

Rol e-pVayi ng ; Have the children role-play the following 
situation: You are waiting in line to go to -the movies, 
and your money fal 1 s out of your hand. When you pick it 
u^), the last ticket is about to be s.old to another child 
who has taken your place. One child plays the ticket- 
seller, others play the two children who want the last 
^ ticket. / ^ 
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LESSON 19 - CLEANLINESS 



Parpose : 

^To bring out the importance of taking care df school proper 

Concept : 
CI eanl i ness ■ <- 




^ Terminal Objective : 

Pupils will vc^luntarily demonstrate during' the week their 
concern for cleanliness by picking up and properly depositing 
litter found arouna the school.- »- j k y 

Enabling Objective : 

1. Pupils will express their beliefs about fal'r^^s following 
the analyses of the study print "Littering." ' 

2. Pupils will observe and offer suggestions for ways of 
naintaiinng a- clean school, f ol 1 owi ng -observati on of -tbe - 
school cafeteria. ' 



Ma ter i a 1 s : 

Picture: - BFA Study Print, -code No. 221008, entitled 
Littering" (.See Study Print Suggestion #3) '/ 



Learning Experiertce' : 



,1 

Z. 
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Place the, picture so th.e students can see it. 

Condpct. the foil owing .discussion: 

A. What has, happened in this picture? 

8. ^Where do you think the children are? 

C. * How do you feel about rboms that leak like this?. 

P 

0, Who do you tf)ink should clean it up?' Why? 
E. Wha.t if the 4)ersori who dr^ppedM-ty Cf-fdn ' t knov/ they 
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dropped it, then^ who should clean it up? -Why do you 
think people who do not drop litter should- pick it up? 

F. What could you say about people who pick up paper when 
they were not the one^ who droppTed it? ^ 

G* Where are some of the places*you could pick up litter 
'around the school? In, your home? 

H. 'Mho has*^to pick up our litter around the* school if we 
do not pick it up? . 

,1. Yog said the janitor. Did he put it there? "^j;: 

J. How can we help? (Encourage children to be observant 
and pick up litter in their rooms, cAfeter,ia and 
around the school . ) ' ^ - 

3. Take the children to the cafeteria when all tfve classes ^' 
have finished eating. Let them decide if the children 
left the cafeteria clean. If they decide i tv i s not, let 
them discuss what could be don^. . / « * ' 

This could be expahded into another 1 esson if thd teacher 
so desires. The following two items are follow-up 
observations which may be made in order .to det'ermi ne. the 
extent of the influence of the lessons. 

^ A. Observe. Chi Idren on the pi ayground and see i,f they 
pick up 1 i tter - 

B. Observe children during the week to see if they, ' 
pick up litter without being told.' 

Evaluation : . ' . * - . , 

. • ^ % 

^ • * , ■ 

This should be a sub'tVe evalu-ation ift which the teacher 

frbserv^s and notes the voluntary act by students o.f* keeping 

^ school clean' during the. week. 
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LESS0N_2Q' - RESP.ECT FOR PROPERTY • 



Pur po s e : 

' \ • 

To stress the Importance of ta.kir^g care .of property. 



Concept : 

Respect for property 



Terminal Objective : . 

Pupils will demonstrate their understanding of respect for" 
property by illustrating with magazine pictures, a" scerie' which 
shows this concept. 



Enabling Objective : 

1 .. Pupils will express their feelings about respect for 
property by reacting to the value print, "My Class." 

2. Pupils will responid to the questions posed by Skippy and 
. Erme, demonstrating their participation in the discussion 
of respect for property. 



Materials : ' ^ 

1. Study Print Code No. 220001, BFA" Educational Media Value 
Series: My Class; title: "School Book." (See note Study 

" Print Suggestion #4) 

2. , Butcher paper and pen 



Learning- Experience : 



I: Cond'jct the fol-lowing discussion with the two puppets: 

« 

\ F,rnie., Sk^Dpy-, look what Susan is doing tq her readerl 
"SMp^y: p.o/, she is really making \ mess with that black 



1. Place the picture so the students can see it. 



'<' r3 von . 
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Ernie: Yea, and I bet she 1s going to aet into a lot of 

trouble, doh*t-you? 
Skippy: I sure dc. Can any of you boys and glYls tell me - 

why Ernie thinks Susan^is going to get into trouble 
Children: Respond with their reasons. , 

Ernie: You have '.brought out some good points. What could 
she have done instead of using her reader? What 
are some other things you think we should not mark 

v 

on? Support you just got a new book and your baby 

brother colored all over it just as the little girl 

did, how would you feel? Why? 

Skippy: Do you think the teacher should do anything about 

this? What should stie^'^do? * ; 

After each response, Skippy c-ould ask: 
* * 

"How^ wouM. tj^e girlrf^el about that and why would 
she feel thai "way?" 



Evaluation : t . - ^ 

Pupils will find pictures from magazines or materi^als in the 
classroom, illustrating care and respect of property, mount 
these ajid display them in the classroom. The teacher might 
want' to put a large sheet of butcher paper up atid have' students 
tell four or fiye, places or items that are important for them 
to take care of\ List these and then ask students to. give 
ways of taking care of them. As these are given, write them 
under the proper category. . 
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ROLE PLAYINC PROCEDURES 



Role? playing is not merely information dispensing*. The 
te>rcft4r who is skeptical of the ^Q^Lication^l purpose of 
role fdaying should consider' some of the .following potential 
values: '.. 

1. Role playing provides an opportunity fof the child who 
ddes not excel academit^al ly , but who. has. talent'in 
creativity and spontaneity. 

2. Spectator "therapy" can occur through audience observa- 
tion and empathy. ' ; 

3. Role playing promotes the development of personal 
flexibility and social skills, 

4'. The enactment of the same situation several times ■ 
helps the child to see alternative solutions to a 
problem, increasing his prabl em-sol vi ng and .deci sion- 
makjng abilities. 

As discussion leader, the teacher encourages the children 
to become more pbservant of the behavior of others, to 
look for the -purposes and causes of ^behavior, to anticipate 
the results of -certain behaviors, and to evaluate behavior, 
sitxiatipns, and. people. . . ' i 

Th^e steps in role l3laying . There, §re four parts to any . 
role playing situation; preparation, introduction, 
enactment, and discussion. * 

1. Preparation . The teacher's first deci s'ion. i nvolves 
selection of the issue or problem. Issues should be 
selected' which ensure^the security of each child' 
Involved. The child is never 'forc€d-*to tak^e a role." 



After reading the descriptive directions for a 
p^articMlar role pTaying situation, the teacher" 
ga-thers the class. .A playing area is needed. . • 

Beca^use eacli\lesson is an extension of the underlying- 
themes of the stories the teacher may briefly review 
some oT the main ideas af the rel.ated st6ry. Questions 
may be asked such as, "Who was the main ^character?" 
"What did he do?" "Why did he do that?" Unfinished/ 
stories which stop at a dilemma poin,t->are excellent 
for role playing. 

.■■ ' ■, .GO 



InjTnduction. The teacher states very briefly that 
the ciasr. is going to do "some pretending. She should 

; V d H^.'JT-''^^'" °^ specifi-c ixamples w??h 

vivid., details which create emotional involvement. 

-Because youn^ children are egocentric and most of 
them are eager to pretend and participate, they 

unwilling tOr, patiently wait any ' 
length of time for a turn at playing. Therefore it 
IS wise to allow all of them to havl a brief torn 
to participate in a warm-up exercise at the beginning 
ornnn 5n 'P^" does'not permit the whoU 

group to move about at the same time, break' ihe group 

'into two sections. » "k 



Because it is easily performed, pantomime is suggested 
as a warm-up activity. To begin the pantomime the 
may give the following directions-: 



teacher 



This 
Find 
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IS our pretending -space. (Indicate play area 
a standing-up place in here where you won't 
be too close'to any ather person. 
Stand there absolutely quietly. (Wait for quiet ) 
Good. - ' 

Show me you are ready to listen and imagiae. 

Today we are going to imagine we are 

(see specific direction). 
When I say "Ready, begin," you may begin. Keep 
working until you hear me say "Stop." 
'See if you can show me by yoi/r actions your ideas 

about . 

Do not say anything. 
. Imag'ine there are no other children around you. 
- See if you can really make me believe you 

are a'-__2 . 

Ready, begin. 

Of..--,erve the pantomimes and make encouraging reamrks 
■for creative responses such as, "Oh, I see someone 

^^^^l '^l-. (despribe pantomime)," or "There is some 

--j^iiad- 4:h-i nJc^-ag-^^-o-i-n^-en- ov er ther e. A ft e r a t -1 e a s t 
a ^^^nute, stop the action and seat the students. 

The teacher controls the length of a situation by 
reserving and using the right. to halt the play at ' ' 
any point.- , . " • ■ 

After making a few comments about the creative ideas 
observed in the pantomimes., the teacher briefly 
pH^ents the actual role playing situation to the class 
i.he^escription, should be as simple atid direct as 
possit)! e. 
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Be€*ase students are expected to' speak in character, 
the teadher wiVl give- them some practice -by asking 
•them to respond in the character's voice .to such 
questions as "Mary, what did the old man say when 
~ he got knocked. down?' Can you sound like the old man?" 

Then the teacher asks for volunteers to take various ' 
.roles-. The class may suggest names, bvt the actdrs 
must volunteer. From the volunteers, characters are 
selected. Usually it is advisable to begin with 
sociable children before choosing p'artici pants who 
are shy or who Jiave more problems than others. Irv 
specific role assignments, check to determine how 
the chjld identifies with' the character. Ask "What 
kind- of person is he?" - "How does he. feel?" Select 
individuals who indicate they have identified wel^ 
or who have strong feelings about a character's • 
behavior. ' 

Enactment . The teacher helps the characters set the 
s-cene,' i.e., "ShalT we imagine a door is here?" Do 
you need some chairs?" If the characters are go^ng 
t'o sit down, they will need some chairs. Children 
cannot simultaneously pretend to sit, keep their 
balance,' and play a role. 

The teacher says,. "Find you.r places and stand' 
quietly. " . . 

At that point,- she may need tb" review the characters 
and thei r, purposes. in. the scene for the, benefit of 
players and the class. Action is started by the 
words, "Ready, begin." . 

During the enactment, the teacher tries t^o say as 
little as possible. Otherwise, the teacher becomes 
the director, and the children lose the opportunity 
to express themselves freely.. 

Some side coaching may he neces^ary-^ to_ aSuSJs-t .ia^jnovjng 
the action albng. The teacher may say, "It must be 
time for father to come home now." "Oh, my, that 
brother is going to-^be angry." Suggestions are always 
directed to the character , 'not to the real person. The 
teacher avoids using real^ names and directs all remarks 
to the characters . . ^ 

When the scene, seems to have developed to its fullest 
potential, the teacher says, "Stop, come and^ sit d'tfwn." 

Discuss>ion > Lt .is. usually effective to have the 
actors evaluate their own performance first. At - 
the end of a scene', no matter how we^ak it was, the 
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t.eacfrer makes at least two or three positive remarks, 

^.'i'^ed the way the father read his newspaper," 
or Wasn't the dog good? H.e really seemed excited." 

To encourage, class participation in the^ discussion,' 
the -teacher asks them the questions listed at the end 
..of the role playing activity. If other-more relevant 
questions emerge as a result of the Individual play, 
they should,, of co,urse, be used.^ Discussion centers 
on how the characters were feeling and why they 
. . responded as they did. The teacher should attempt 
to guide the discussion so that the issues are related 
to experiences personally relevant to the children. 

The younger the children, the briefer the analysis. 
Two o-r three points are sufficient for kindergarteners. 

The teacher makes a summary statement of points elicited 
from- the group and quickly selects a new group for 
replaying. 

- . ■ - 

The teacher emphasizes that she wi^ll be looking for 
good, new ideas on. each replay. The' purpose of the 
reenactment is to help the children explore new 
insights and alternative solutions, v ^ 

Eneourage as many enactments a§ possible. 

' . * ■ ■ . " ' 

The role of the audience should be clarified just as 

the roles of the actors. The members of the audience 

may be ;asked to look for specific points or to idenjtify 

with the feelings of a speci fi c.^ actor. They shauld 

have a role which maintains thei r interest and ) 

involvement:. 

Problems, pitfalls, and possibilities . Beginning role 
playing may bring about a variety of unexpected reactions 
in young students. Two' of the extremes in behavior are 
acting up and excessive shyness or. refusal to participate. 
The student who acts up can' destroy the imaginary creations 
of other students. The. first few times thfs behavior 
occurs, ,the teach.er stops the whole group and calmly but 
firmly reexplains the ground rules. They, are: 

1. Play in the play space. ' 

2. ^Actions - no words (for .pantomime)* • 

3. Do not di sturb the. pi ay^.of others. ' - ^ 

Do no-t be overcpn'cerned .about the student who exhibits - 
extremely shy ^behavior. Instead, recognize and encourage 
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others for their efforts. As soon as the shy child makes 
any overt effort at enactment, encourage him for it. 

Noise can be aaother classroom problem. * If the'teacher 
has properly stimulated the students to want to work on 
the problem, they will become' exci ted , and ""of ten wi th 
.excitement, comes noise! Do not begin a pantomime or a 
scene until the students have become almost totally silent. 
Students need a moment to quietly reflect on their task. , 
Lack of concentration or silliness <pn the part of^the. 
players will produce insincere and. untntel 1 i gi bl e ' scenes . 
For the initial playing, the teacher tries to select those 
students who are verbal and seem enthusiastically responsive 
They will set a high standard for the plays that f-dllow. 
Clarity ifi'speech and pantomime should be praised. If the 
characters seem to be getting off the tracks the teacher 
says firmly^ "Keep your character." Even though the 
students may not exactly understand the direction, they 
will understand a fjrm but kind tone of voice. 

Restlessness of the group is an indication that something 
is too long. Perhaps the directions are too long, repeated 
too often, or the scene and the discussion are too long. 
Teachers" must try to be brief and to^ the points Use shoVt 
sentences. Stop a scene before interest is reduced. 

Unresponsiveness can- be a problem among certain groups of 
childre^n. They may be extremely i nhi bi ted , or they may 
never have engaged in any dramatic play. In this case, 
the teacher may ne'^fi to demonstrate what is meant by 
^ pretending and pantomiming^. Occasionally, as opportunities 
present themselves, the teacher may take a rcle in the 
playing situation. By taking part in the action, the teache 
controls the direction of play from within the group and, ' 
at the same time, demons tra^tes the "how to" of play. 

Certainly those groups of children who have had experience 
with dramatic play, and creative drartiatics will find it less 
difficult to role play than inexperienced ones. Do not 
expect perfection and depth in the beginning lesions. Each 
successive rol^e playing situation should show an increase 
in the ability of the group to.play together effectively. 

Taken from Developing Understanding of Self and Others , 
Manual. Used with permission of American Guidance 
Service. ^ 
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GROUP DISCUSSION PROCEDURES 



'Most teachers are acquainted with the values and procedures 
of group discussion,^ but some teachers may attempt to hoTd 
;t+ie discussion to a consideration of the facts, emphasizing ' 
^t'.only cognitive elements.'* , • ^ 

.Randolph, Howe," and Achterman (1968) found thaf we 
traditionally respond to messages with ineffective 
responses such as: ^ ~ 

' Ordering or commanding Criticizing and disagreeing , 

Admonishing . Praising and agreeing 

Jf^'"'?^'?9 Name calling or interpreting 

Advising Reassuring andv sympathizing 

Instructing Probing ajid questioning or 
. ' diverting. 

These responses deny tfie child the right to have a feeling 
and they close the channe-ls to communication and under- 
stajiding. * , 

-Whije we are concerned about the development of the child's 
cognitive concepts', in 'this program we wish to focus attention 
on the child's purposes, feelings, and values . We $re 
attempting to assist the child in understanding- self and 

^hers,, and this can be achieved only ,thro,ugh personalizing 
tne material and getting involvement at the feeling level.- 

Many teachers are reluctant to engage i\n group discjussion. 
tnat is truly open; they do not see its value. Some 
teachers even feel guilty for wasting t,ime in this way; 
others feel inadequate and afraid that they will not be 
able to handle this kind of discussion. 

It is cl ear,' however , from ou r -ex^jeri ence in guidance and 
social psychol ogy . that group discussion is a most powerful 
influence for changing behavior, and the teacher 'shoul d 
realize the group can seldom go beyond the skill, anticipa- 
tion, and the expectations of the leader. 

The following philosophy and principles should prove to 
be hel pf ul . ' 

The discussion leader should communicate that she really 
cares about what children say and feel. This is not a ,^ 
technique but a genuine attitude.- It is communicated 
through eye contact, attenti veness to verbal communication 
and nonverbal support that c&ffies through an empathic smile. 
The leader listens to. what is. said and not said, and tries 



to perceive both th» feelings which are expressed and . 
those that are hiddfn. The tocher is^there as a person; 
as she is real and honest .abouv the feelings she is . 
^experi encing , she elicits more involvement. * . ' 

Group discussion requires sharing the respojisibi 1 i ty for 
leadership with the group. The group help^ to identify 
concerns^ clarify thoughts and feelings, and consider 
alternatives." Unlike, class recitation, there is -no 'one ' 
correct answer.. In contrast, the leader encourages free 
discussion an.ci interacti.on to what is said. ^ 

The creative .leader avoids sermoni zTng ,' eval uat ijfig , ^ 
humiliating, and moral i 2;i ng., but she is not passive, ; 
permitting the discussions to be purposeless. She is ' 
willing to deal with the actions and reactions that go on 
in the group. She is sensiti ve to social i nteracti on and 
she is willing to discuss the here-and-now event. If. the 
story is about attention-getting, she does not need to' 
stay with the abstract while some child who acts as a . 
class clown in her, room pro^vides live materials for 
discassion. In such a situation she might ask the group: ^ 
What is happening here right now? What do you think about 
this? How do you feel? How does the class clown feel? 
Why is he doing that? How car> we help him? ^As the 'leader 
senses the children are ready for such a discussion, she 
discusses the purposes of behavior. 

Teachers can avoid control problems when leading gi^oup 
discussions. When there is noise-and confusion, it is 
advisable to talk less- and act! The leader may merely 
lower her voice, use a hand signal, uti-lize proximity* 
controljj^by moying to the area of disturbance, or utilize 
some natural consequence for failure to^ attend to a dis- 
cussion. The leader does not censure or delnand, she does « 
not engage in a struggle for control of the group; she 
seeks to have the children experience the natural consequences 
of their behavior. 

The outcomlps and productivity of each session are partially 
dependent upon the leader's competence in the following 
tasks : ' 

1 . Sho.w the group you .care and are concerned with 

developing a rel ationship ^of mutua:l respect. Demon- 
strate your interest, concern, and kindness, but be 
' .committed to .meani ngf ul tliscussion and do not hesitate 
to be firm, showing respect for yourself as well. as thjB 
children i .The teacher sets an example of reflec'tjve 
listening by her responses. 

2. M^ke. sure children understand the purpose of the groups 
, discussion and allow them to establ i sh thei r own limits. 



Members must be ready to share their concerns and 
willing to listen closely to others. A spirit of 
give and take and bon^est, open feedback should pervade. 

Sense the group atmosphere and be willing to discuss 
it. Be sensitive to the feelings. of the individuals 
tn the group and help them feel understood, i.e., I- 
am getting a message that you are unhappy, o> that 
you really care. - , . . ' 

'Link the thoughts and feelings of group mem'bers. 
Point out the similarities ai3d differences in the 
concepts, attitudes, "and feelings being discussed. 
The reader must be able to show the relationship be- 
^ tween what two children are talking about in order 
to help them -recognize common problems. 

Encourage silent members to participate when they seem 
ready. This usual. ly involves being aware of ponverbal 
clues as a facial gesture,^ glance, or halting a^ttempt 
to- enter the group. 

The children are learning a new process of cooperation 
in contrast to competition. The leader must obser^ye 
any tendencies of children to be empathic and Link or 
supply alternative solutions to problems. These 
attempts should be immediately encouraged and reinforced 

Group discussion can take a negative turn if the leader^ 
is not perceptive. We are interested in fostering 
personal development. - Group^members should be assisted 
to see the strengths and assets in individuals. 
Emphasis is placed on posi.tive as well as negative 
feedback. -When there is a negative feedback, i.e., 
"I don/t like him, he smells," the teacher taay.say, 
'•You feel there is an odor .t^here that is riot pleasant." 

"The leader must be alert to deteqt feelings and at^ffudes 
whi^h are i mpl i 6d .but mot '.expressed She helps jbie 
group to develop tentati vtg . anal yses of behavioj^and its 
purpose. She might say, ^'^ts it possible...'* Couldot 
be... .?'*^ and state her hui^ch aboa't, the purpose in a 

* tentative manner. ' \ , 

The effect4ive group leader is^ ab.lfe to help ;the children 
express their thoughts , .feel ings , and attitudes more' 
clearly. - She does thi s .thrdugh clarifying, r'estating, 
and summarizlnq. ^ ' ^ 

The leader h^tlps members to summa^rize and evaluate what 
they bave learned. About five minutes before the close 



-V ' *^ 

oj the session, she asks,' '^What do you thir^k you> 
learned about yourself an»d others today?" Helping 
the group consider what is happening accelerates and 
f ac i 1 i^tates the group process . 

Children should be encouraged to formul ate , thei r own limits 
for the discussion. However, the leader should help ttiem ^ 
to consider some of the follt^wing procedures which promote 
effective discussion: 

1. The discussion goes^ besTlTlTeTK^e trust each other and 
have mutual respect. We have tQ/be concerned enough 
to listen and want to help other) 

2. Be honest and open. Say wha^ really feel. Speak 
whenever you feel ^you hayei s^meth-ing to say which will 
help you or the group. . ^ 

3. In givihg^ fjeedback, consider how It will help the 
others for,^you to say this. 

4. Really listen to what others say. Are you able to, 
state what he has said and feljt when he finishes? 

When certain individuals or the group become negative or 
pick on an individual, the mature leader can use this as 
an opportunity to discuss the purpose of getting special 
attention' or power. The leader can also use puppetry and 
role playing to help increase sensitivity to negative 
remarks . ' - ' 

The potential in groups di scussi on is tremendous and teachers 
wiU^^find it a most rewarding experience as their skills 
develop. ^ • 

Taken from Qeveloping U-irderstandi nq of Self and Others .. 
Manual. Used with permission of .American Guidance 
Service. 
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BASIC 

- 'v 

■ PUPPET INSTRUCTIONS '-^ ' ' 

MATERJALS NEEDED : ' • . 

12"' felt for body ". 
Scraps of felt for hair and trim 
Cotton' for stuf-fing 

INSTRUCTIONS : 

,Use standard puppet body for all characters. 
Place boy's or dog-'s face on st;andard body.- 

Sew back and front together with top stitching, 
3/16" from-cut edge. Sew two head pieces together, 
leaving small area open for stuffing. • 
Glue^face and ears in place. Attach to puppet body 
by sewing at top of head, -with overcase stitch, 
closing up stuffing opening white attaching movable 
head to body. Glue'hair i^ place. Embroider smile 
lines and eye brows. 



BOY PUPPET 



MATERIALS NEEDED: ^ . 

2 glue on eyes 
, , 3 small shirt buttons 

6^nrivets ' 

Colored thread for embroidered eye lashes, nose, 

and mouth 
Yarn for hai r - 

Cotton or dacron stuffing for head 
Plaid for shirt . 
\ Denim .for pants 

Light or dark fabric for face and hands. 

(Same pattern for Negro or Caucasion boy) 

INSTRUCTIONS : 

Sew hea^back and front together, making very small 
seams, (1/4" thick).- Slash at curving points to 
allow for smooth outside finish, beinrg careful not ' 
to cut through seam. ^ ^ ^ 

Place eyes, embroider face. Do not sew hair until 
after stuffing. 

Sew fly on front of pants. Stitcti center of fly to 
. line up vjfith center of pants. Sew almost to bottom 
of fly, but leave room at bottom of fly to turn 
under. Top stitch around edge and patch 'pockets . [ 

Sew. back pockets on and top stitch denim-l ook . 

< 

Sew shirt pocket on front of s'hirt and top stitch. 
Top stitch back shoulder to look like a yx)ke. 

Sew hand on back and front of shirt. Sew shoulder 
seam together and top stitch on shirt side. Top stitch 
on center front to look like .shirt opening by buttons. 

Sew front, shirt and front pants together. Sew back 
shirt and back pants together . Sew side seams together 
Turri up 1/4" hem at bottom. , " ' ' 

Put rivets in place. • " . 

Stuff head, place on body, -pin in p-lace and hand whip 
with small stitches. 
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OPTIONAL DOG PUPPET. 

'H^TERTAL^ NEEDED : 

. Vinyl ^/4" wide by 14" long 
2 Brads 

1 ring tab'^{from canned soda) for buckle on^collar 

2 glue on eyes . ^ 

i 

Red felt for tongue 

BlacJc felt for tip of nose, roof of mouth and inside 
^ ears . 

14" of fake fur or fuzzy fabric • 

INSTRUCTIONS : , / . O 

^ Sew parts of nose anxi mouth together^ Sew ears in 
^^arce on head. Sew nose and mojutfr to bo^Jy^* - ~ 
Collar: cut stri^ of vinyT.i/4" x 14" for collar. 
. Break sharp tab off a ri^g tab from a soft drink can. 
" Fold vinyl -strip over each side. Secure with-a bra^d 
on each side to/f es.embl e^a bfutkle. Now secur^^ collar 
in place arXund neck d? dog. . 

Glufi\eyei in pT-ace. > . ^ . 



MATERIALS LIST BY GRADE 
(Schedule A) 
Level K 



PROJECT PRODUCED MATERIALS 



COMMERCIAL 



1. Clean and dirty paper puppets 
.patterns 

2 " 2 paper tooth puppets 

3. 2 transptjrcncy piasters of Patrick 

4. Hand stomach puppet- pattern 
5; • Evaluation sheet 

6. ^ , hfand Puppet - Gray Rabbit 
7 Paper Rabbit 

8. » . * Bird Pje transparency master 

9. Evaluation ^heet 

10. "Red Ball" transparency 



1. A.Bj Le Crone Qompany 
Rhythm Record Company 

<B19N.W. 92 Street 
Oklahoma City, Oklahoma 73114 

2. *' Record "Swinging On A Star" 

3. Kindle (Scholastic) All Kinds 
of Feelings • Filmstrip Cassette 

4. "Smiles Don't Jul:t Happen" . 
(Scholastlq) Filmstrip/Cassette 

5. Big Brother , Robert Kraus, 
Parent's Magazine Press 
52 Vanderbilt Avenue. 
New York, New York 

6. "Will Yqu Be My Friend?" 
(Scholastic) Filmstrip/ 
Cassette 

7. ' "Sticks/N Stones"' 

(Scholastic) Filmstrip/ 
Cassette . * 



B. * Beflections • Record 

Vicki Carr - / ' 

TOTAL 



'Tlicsexecords are difficult to obtain 
the lessons involved. 



and are not necessary in order-to cotnplete 



Level 



PROJECT PRODUCED MATERIALS 



COMMERCIAL 



In Gurde 

Erme^.Skippy, Eddie.Puppet 
Patterns 



/ Tape of Skippy and Ernie » 
Dialogue ' ; 

Flower Pattern 





/'Everything 1s Beautiful" Recbrjd;'$ 1-00 

;5.54 



Book If I Were . Barbara-Shook 
Hazen, Western Publishing Co^ 

The Ugly Ducktrn fl/.Scholastic . 
Version. j .'/'.* 

^ The Hating Book . Charlotte 
Zolotow • Schofastic Books 

* But It Isn't Yoi drs • Part I 
Guidance Associates Filmstrip/ 
Cassette ' ^ . 



**BFA Study Print 220004 My 
Class: "Teachers Away" 

BFA Study ^Print 221007.My 
School: "Borrowing Without 
Asking" ^ 

*"The Trouble With Truth" - 
Pgrt-I, Guidance Associates 
Filmstrip/Cass^t'te ' 

•"That's No. Fair". Part I 
Guidance Associates Filmstrip/ 
Cassette 

BFA Study Print 221008 My 
School!' "Littering" 

BFA Study Print 220001 My 
Class: "School Book". 



tSee Level II) 



TOTAL 



26 



.95 

.95 
.00- 



25/50 



26- QO 



26.00 



$110.94 



•THis package contai^Part I & II. Part II is used in Level llv 
Package must'be pOrjcRasesras^a-unit. - - 



**Noie The BFA Study Prints used in Level 1,11, and Ml (seventeen prints) mus^be Ordered as a set 
'from the company. The set will be ^|<nown as the "Special Texas Package". $25.50. This set ' - 
cannot be broken. - ^ * 



LEVEL 



PROJECT PR.ODUCED MATERIALS 



In Guide. 



Transparency • Boy ^npl girl 
daydreaming 

*> ' ^ 

Transparency " Three Faces 

/>• <, 

ifff ransparency • Sharing Toys 
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COMMERCIAL 



Book, I Write It, Ruth Krauss / 
Harper and Row $2.57, 1970 

Book, T he Turtle and His Friend s 
Thomas and Patricia Gnagey, 1970 
Facilitation House, Ottawa, ML 

* "But It.lsn^t Yo urs" Part II 
Guidance A^sociates^- Filmstrjp/ 
Cassette ($24.50) 

BFA Study Print 20008, My Glas^: 
"Last^ne Chosen" !^ , 

^" That's No Fai r" • Part II 
Guidance Associates • Filmstrip/- 
Cassette ($24.50) 

BFA Study Print 220003 My Class 
"Cheating On a Test" 

BFA Study Print 221004 M.y Schoo 
"Fight'" 

BFA Study Print 221002 My Schoo 
"Wall" ^ ' • 

*The Trouble With Tfuth - Part 1 1 
Guidance.Associates FilmstripA 
Cassette ($24.50) 

BFA Study Print 221001 My Schoo 
"Crossing Guard" 

BPA Study Print 220007 My Class 
"New Student" 

(See Level f) Total * . - ' 



*This Package cohtajns Parts T^S 
II. Part I is used in Level I. Package 
* must purct^ased as a unit: 



$ ^,50 
2,00 



$ 4.50 



Level 111 



LC 



PROJECT PRODUCED MATEfJ^ALS 



In Guide 

' Valuo At:tivity Sheet - "No One 
Else" - Student Handout 

"What Person Jn This'Group" 
Student Handout 



« » 



COMMERCIAL 



' " Guess Who's In A Grou p" ' 
Guidance Associates f ilmstrip/ 
.Cassette 



BFA Study Prints - people I 
Don t Know "Qiscr'imincition (2) 
219004. 219005 

BFA Study Print 218004 
"Cheating" - My Friends 

BFA Study Print 218005 'Tour 
j Eyes" • My Friends 

, BFA Study Print 216008 My Home* 
"Thirsty Dog" 

"You Promised" Guidance 
Associates Filmstrip/Cassette 

-J BFA Study Print 216001 My Home. 
'/ "Locked House" " 

BFA Study Print 219007 People 
I Don't Know. "Lost Child" 

"Hey Dad, What Are You Doing^" 
, and "I X)oul)le Daro Vow To" 
fil'mstrlp/cassette. Photographic 
Laboratories, 1926 West Gr^y. 
■ Houston, Tpxas 77019 

TOTAL 



$26.00' 



Ofjl 



26.00 



15.00 



$67.00 



Levej IV 



PROJECT KRODUCED MATERIALS' 



•CQIVfMEReiAL 



In Guid e 

' HandoutS : > ' 

« 

Girl Scout Law 
Response to Pledge 
Law of the Camp Fire Girls 
Blue Bird Wish 
Oath^'of Office 
Flag Pledges ^ ^ j 

Hidden Word Puzzle (Rick alid 

Lady) 
"I Am Glad" 

"Happiness" 

"Best Friend" 

Matching Quiz - Book, T.V. 
. Monies 

Hidden Word Puzzle - 'Xommunicbting" 
"Things for Which Others^ Might D 

like Me" ^ \ , 

Song - "I Anh Proud" ^ ^ 
Career Examples 
Career Riddles 
> Weekly Budget 

' " Hid^Jen Word Puzzle • Sav-tngs ' 
Account ^ . 

"Beat the C^ock" " 
Song - "AjYlnijely Rhyme" 
"Individual Evaluation" 
Poem - "Song of Greatness" 
"Follow the Leader Que;stioR^" 

Transparenges: 

Transpare'ncies of famous people 
totahS ; . * 

"Play Balf" Lessojn - Transparencies 
Total, 4 ' ^ 

Cassettes ' - 
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Cassettes of storie$} ^ 
Cassettes of sortgk^ / 
'{Opti'onaO" t^^'"' 



*Fifmstrip/CassettR "No Place 
'Like Home" (Westinghouse Series 
Our Values) y 

* Filmstrip/Cassette "Th^ Broken 

Sleds" (Westinghouse Series: Our 
^Values) 

Filmstrip/Cassette '^am Puts It 
Off", Eyeg^te House 

Filmstrip/Cassette "Reflections" 
Photographic Lab. 1926 West 
Gray. Houstbn. Texas 770.19t 

*Filmstr/p/Cassette or Record, 
"^l\^XBest Friend" (Holt, Rinehart 
and Winston S.erjes: Values in 
Action) , ^ 

- " , TOTAL 



$V5,50 



15,50 



12,95 



20,00 



13,00 



$76,95 



' *These filmstrips'are p^l^ a package and the 
publisher may be reluctant tobredk the set. 
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Level V 



PROJECT PR'boUCED MATERIALS 



COMMERCIAL 



In Gi 



\ 



\ 



Trui'iporoncies 

A 1 

A 2 

A 3 

C 1 

H<)ri;lO(itS 



"Max" and "Max Is Not Alone' 
Filmstrip/Tape, Photographic 
Laboratories, 1962 West Gray, 
Houston, Texas 770.19 



TOTAL 



$ 15.00 



$ 15.00 
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\Janors D>af^ 
"What's Wrong with Jeb Milter^" 
'Kelly's AdditJOn" 
"Mr Jarries Miller Speaks" 
"Why Kelly's Addition should s ; 
Be Rezoned" ' ; 
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VENDOR LIST 
(SCHEDULE B) 



f 

FILMSTRIPS/CASSETTES 



SCHOLASTIC KINDLE FILWSTRIPS 
904 Sylvan Avenue 

Englewood Cliff, New Jersey 07622 (al^ available in 
Spanish at a slightly higher price) 



f 



"All Kinds of Feelings'^ (Level-lOV $ '|9.00 
"Smiles Don't Just' Happen" (Level K) 

"Will You Be My Friend?" (Level K) . l%.00 

"'Sticks *N Stones" (Level K) ' il^.OO 

■ 



GUIDANCE ASSOCIATES 

7^ 3rd Avenue ' • 

I^ew Yc)rk, New York 10017 : ^ ' * 



4 ;'But It Isn't, Ypxirs" (Levels 1 and 2) 2^^.S)0 

"That's- No Fair^' CLeyels 1 and 2) 26.00 

"Guess Who's In a ctpup" (Level 3) ' ; ^f^OO 

"You Promised" (LevdT. 3) ^ 26f.00 

Developing Values (Parts J & II) (Level 8) * ^ i' ,4}j. 50 

"Shaping Identity jParts I S'll) (Level 8) ^1.50 

: I " 

AUDIO VISUAL SERVICES, INC > (WESTINGHOUSE LEARNING CORP.) " 

2310 Austin Street - . T 

\, Houston, Texas 77004 * ' . 

Richiord Huntei:, Sales Representative (223-4591) f • 

"No-KL^ce Like Home" (Level 4) 15-50 

"The BrokWn.-Sl.eds" . • . • * • ■ 15^50 
* • Oar Values Series"^ - "Equality^ B^s Equal = Sam&?" (Level 6) 16^50 

' "Life ^n' the Rocks" (^^^llins trips) (Level 8) . ^ 59.00^ 

EYEGATE ' f . * 

' 7911. Lichen Lane / 
Spring, Texas 773^3 

Frank W. Cox, Sales Representative (376-1739) 

"Pam Puts It Off" (Level 4) . ^ ^) 



38 
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PHOTCXSRAPHIC LABORATORIES ; ^ _ • 

1926.*West Gr^ay 

Houston, Texas 77019 ' , ^ 

Bob Qrake, Sales Representative {-529-5846) 

• 

"Hey Dad, What Are You Doing" and 

"I Double Dare You To'' (Level 3) ' $ 15.00 

"Reflections"* (Level' 4) » 20-00 
"Max" and "Max Is Not Alone" (Level 5) , ^ . 15.00 

"Basketball Gam^e" (Level 6) * » 15.00 

"Wanting A Bicycle*' /^Level 7>^' • - 15. OD 

"Advertising" , v. 15.00 




WINSTON PRESS . ' 

25 Groveland Terrace , 
Minneapolis, Minn. 55403 
Mr. Jack Dickerson, Sales Representative 

"My Best Friend" (Level 4) • 13.00 

"Terry Takes A Ride" (Level 6) 15.00 
• "Its ;^11 Your Faqlt;" (Level 6) ^ 15.00 



STVDY PRINTS 



BFA EDUCATIONAL MEDIA ^ 
2211 Michigan Avenue 

Santa Monica, California 90404 , * 25.50 

"Teachers Away" (Level 1) 

"Borrowing Without Asking (Level 1) * . - 

"Littering" (Level 1) 

"School Book" (-Level .1) , ^ 

"Last One Chosen" (Level 2) ^ 
"Cheating on a Test" (Level '2) 
"Fight 1" (LeVel 2) 
"Wall" (I^vel 2) 

"Crossing Guard" (Level 2) . 
"New Student" (Level 2) 
"Discrimination" (2) i(Level 3) 
"Cheating" (L^vel 3) 

"My Friends," (Level 3) - . 

"Thirsty Dog" (Level 3) 

"Locked House" (Level 3) ^ ' , 

^ * "Lost Child" (Level 3) 

* The BFA Study Prints used in^ LQVol i>"3rr"2T"^^ "3^ (s e veJ ilue n prmts^. Thust 
be ordered as a set from the company. The' set will be known as the ^ 
"Special T^xas Packaq^^," This set cannot be broken. 
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^ VENDOR LIST 

(SCHEDULE B) 



FILMSTRIPi/GASSETTES 



SCHOLASTIC KINDLE FILMSTRIPS 
904 Sylvan Avenue 

Englewood Cliff, New Jersey 07622 (aJ.so' available in 
.Spanish at a slightly higher price) 

"All Kinds of Feeling^" (Level K) $ 19.00 

"Smiles Don't Just Happen" (Level K) JK ' 19,00 

• -"Will You Be My Fr^Vid?" (Level K) 19,00 
"Sticks 'N Stones^ (Level K) •' - 19,00 



GUIDANCE ASSOCIATES 
75%- 3rd Avenu^ 
New ^Yorkl^^^^^evT^Y©^ 

"But^ It Isn't Yours** (Levels 1 and 2) 
"That's No Fair" '(Levels. 1 and 2) 
"Guess Who's In a Group" (Level 3) 
"You Promised" (Level 3) 

Developing Values (Parts I & II) (Level 8) 
"Shaping Identity (Parts I & ri) (Level 8) 



AUDIO VISUAL SERVICES, -INC > (WESTINGHOUSE LEARNING CORP,) 
2310 Austin Street . ^ 
Houston, a*exas 77004 

Richard Hunter, Sales Representative (223-4591) 

"No Place Like Home" (Level 4) 15,50 

"The Broken Sleds" . 15,50 

Our Values Series -"Equality: Does Equal = Same?" (Level 6) 16,50 

"Life on the Rocks" ( 3_FjJ majfap±pst^ (li^ve 1 8) , ^59,00 



EYEGATE ^ ' 
^Sll lxicherh Lane 
Spring, Texas 77373 - 

Frank W, Cox, Sales Representative (376-1739) 
'*Pajn Puts It Off^TLevel 4). 
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photographic; labokatories ^ 

1926 West Gray . . ' 

Houston, Texas 77019 

Bob Drake, Sales Representative (529-5846t' 

•N 

•'Hey Dad, What Are Yoil Doing" and \ 

••I iJ^le Dare You To" (Ltivel 3) ' $ ' 15.00 

"Reflections" (Level 4) ' .'20.00 

"Max" and "Max Is Not Alone" (Levei 5) ' 15.00 

VBas)^etball Game" (Level 6) * 15.00 

"Wanting A Bicycle"* (Level 7) ^ . 15.00 

"Advertising" 15.00 



WINSTpN PRESS , , 

25 Groveland Terrace * 
Minneapolis, Minf). 55403 

Mr. Jack Dickerson, Sales Representative ^ 

"My Best Friend" {Level 4) 13.00 
"Terry Takes A gide" (Level 6) 15.00 
"Its All Your Fault" (Level 6) ' "l5X)0 

STUDY PRIfJTS 



BFA EDUCATIONAL MEDIA 

2211 Michigan Avenue \ 

nta Monica, California 90494 * 25.50 

\ "Teachers' Away" (Level 1) 
^"Borrowing Without Asking (Level 1) 
"Littering" (Level 1) 
"School Book\\ (Levei^l) 
_ "Last One Chosen" (Level 2) • • . - 

"Cheating on a Test" {Level 2) 
"Fight i" (Level 2) r^^, 
"Wall" (Level 2) • • , \J * • 

"Crossing Guatd" (Level 2)^ 
"New Student" (Leyel 2) 
"Discrimination'* (2) (Level 3) 
"Cheating'^ (Level 3) ^ • 
"My Friends" (Leyel 3) 
"Thirsty Dog" (Level' 30 

"Locked House" (Level 3) , ^ 

"Lost Child" (Level 3) 

* The BFA Study Prints used in Levels 1, 2, and '3 (seventeen prints) must 
be ordered as a set from the company. The set will be known as the 
"Special Texas Package.** This set cannot be broken. 
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PARENT'S MAGAZINE PRESS 
, 52 Vanderbilt Avenue. 
• New York, New York 

\ 

Big Brother (Level K) 



WESTERN PUBLISHING COMPANY 

6200 Richmond Avenue ' , 
Houston, Texas • ^ 

Walter Escue, Sales Representative (686-7834) 

If I Were (Level 1) , , 

SCHOLASTIC MAGAZINES AND BOOK SERVICTS 
50 West 44th Street 
• New York, New York 10036 
Mrs* Joyce Martin, Local Sales Representative (497-5650) 

w 

The Ugly Duckling (Level 1) 
The^ Hating 'Book (Level 1) 

HARPER AND ROW PUBLISHERS 

49 East •33rd Street 

New York, New York 10016 

I Write It (Level 2) 



FACILITATION HOUSE 

P.O. Box 611 

Ottawa, Illinois 61350 

The Turtle and His Friends (Level 2) 



RECORDS 



. A.B. LECRONE COMPANY 
Rhythm Record Coinpany- 
819 N.W- 92nd Street • 
.Oklahoma City, Oklahoma 73114 " 

Pjeschool*Physical Fitness (Level K) 

Local Record Stores 

~ c * 

Swinging on a 'Star (Level K) 
Reflections - VickiC^rr (Level K) 
. Everything is Beautiful - Ray Price (Level 1) 
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MATERIALS LIST - PATTERN OF HEALTHFUL LIVING 



LEVEL 6 

WINSTON^ PRfSS » ' 

25 Grovel and Terrace ' . % 

Minneapolis, Minn. 55403 
Mr Jack DiclCerson, Sales Representative 

lvalues In Action ' ^ 

"Terry Takes A. Ride"' 
•"Its All Your. Fault'" 

AUDIO VISUAL SERVICES, INC. (Westinghouse) 

2310 Austin Street 

Houston, Texas 77004 ^ 

Mr. Richard Hunter, Sales Repres/entative 

Our Values Series 

"Equality: Does Equal = Sanne?" ' • 

PH0T0<5RAPHIC LABORATORIES 

1926'W«st Gray ' 

Houston, Texas 77019 

Mr. Bob Drake, Sales Representative 

"Basketball Game" 



$ 15.00 
$ 15.00 



\ 



$ 16.50 



$ 15.00 



LeVEL 7 



PHOTOGRAPHIC LABORATORIES 

1926 West Gray ' 

Houston, Texas 77&t9 ^ 

Mr. Bob Drake, Sales Representative 

- "Vffanting A Bicycl^" 
• "Advertising" 



/ 



$05.00 
$ 15.00. 



LEVEL 8 



AUDIO VISUAL SERVICES, INC. (Westinghouse) 

2310 Austin Street 

Houston, Texas 77004 

Mr. Richard Hunter, Sales Representative 

"Life , on the Rocks" (3 filmstrips) $5,9.00 

GUIDANCE A^CIATES 
757 3rd Avenue \ 
ew York, New York 10017 v 



"Developing Values (Parts I & II) 
ntitv (Parts I & II) 



$ 41.50 

41.50; 



